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Quality education 

ÅClear purpose and objectives 

ÅGreat teaching 

ÅEnduring value for learners 

 

2 



É International Baccalaureate Organization 2015  

Purpose and objectives 

ÅVision and values 

ÅQualification intention 

ÅUsed by whom? 

ÅUsed how? 

ÅStakeholder involvement 
 

The qualification should produce 

evidence that users find credible, 

enlightening and useful in their 

decision making 
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Purpose of the International 

Baccalaureate Diploma Programme 
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ñto develop to their fullest potential the 

powers of each individual to understand, to 

modify and to enjoy his or her environment, 

both inner and outer, in its physical, social, 

moral, aesthetic, and spiritual aspects.ò  

 

Alec Peterson, Schools across frontiers.  
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Teaching and Assessment 

Assessment reveals, informs and affects teaching 

and learning 

 

ñNo other external factor has a 

greater effect on the quality of a 

studentôs learning than the quality of 

teaching and no other external factor 

has a greater effect on the quality of 

teaching than the nature of the final 

assessment of the studentò 
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  άWhat is needed is a process of 
assessment which is as valid as 
possible, in the sense that it really 
assesses the whole endowment and 
personality of the pupil in relation to 
the next stage of his life, but at the 
same time sufficiently reliable to 
assure pupils, parents, teachers, and 

receiving institutions that justice is being done. Yet 
such a process must not, by its backwash effect, distort 
good teaching, nor be too slow, nor absorb too much of 
ƻǳǊ ǎŎŀǊŎŜ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǎƻǳǊŎŜǎΦέ  
(Peterson 2003 : 50) 
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ñ óMinds well formedô not óminds 

well stuffedô ò 
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ñé [IB] programmes expect students, in an age-

appropriate way, to be able to proceed with 

research, experimentation, observation and 

analysis that will help them in finding their own 

responses to the issues and in solving problems.ò  
 

Towards a continuum of international education p. 15          
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What do Employers want? 

CBI Education & Skills Survey 2014 
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What do employers want? 

CBI Education & Skills Survey 2012 
 

John Cridland, CBI Director-General, said: 
"It's alarming that a significant number of 
employers have concerns about the basic 
skills of school and college leavers. 
Companies do not expect them to produce 
'job-ready' young people, but having a solid 
foundation in basic skills, such as literacy 
and numeracy, is fundamental for work." 
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What do employers want? 

 

CBI Education & Skills Survey 2013 
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What do universities want? 

Enthusiasm for their chosen subject 
 

Research by Dr Harriet Jones, University of East 
Anglia has shown that the transition to HE is a 
problem for some students as they have the 
following problems: 
Å Forgotten much subject knowledge  
Å Lack ability to inquire 
Å Lack ability to read extended texts 
Å Lack ability to select sources and extract 

relevant material 
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Affective skills universities want  

ÅPersistence and perseverance 

ÅFocus and concentration, overcoming 

distractions 

ÅSelf-motivation 

ÅReducing anxiety 

ÅDelaying gratification 

ÅManaging impulsiveness and anger 

ÅDeveloping resilience  

Attitudes to learning 
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Universities response to IB students 

Universities value Diploma students as they are : 

Å HE ready 

Å Well organised 

Å Well skilled 

Å Rarely ófailô 

Å Able to cope with intense courses 
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Transformative for student lives 

ÅPilot in Kent with 9 schools supported by experienced IB 

school: Very successful outcomes ï increased retention, 

increased attainment - 96% of the pilot schoolsô entries 

passed the CP, increased aspirations - 2/3rds 

progressed to HE 

ÅChicago public schools 
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Å"If I could give a child a gift, I'd give him my childhood," 

said Gerald Durrell, the author and conservationist, 

shortly before his death in 1995 - the Durrells spent 

four years on Corfu from 1935-39. 

http://www.telegraph.co.uk/travel/destinations/europe/greece/11380193/In-search-of-Durrells-Corfu.html
http://www.telegraph.co.uk/travel/destinations/europe/greece/11380193/In-search-of-Durrells-Corfu.html
http://www.telegraph.co.uk/travel/destinations/europe/greece/11380193/In-search-of-Durrells-Corfu.html
http://www.telegraph.co.uk/travel/destinations/europe/greece/11380193/In-search-of-Durrells-Corfu.html
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Assessment strategy of the 

International Baccalaureate: 
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and comparison with national 

assessment systems. 
Richard Penrose 

Head of Diploma Programme 

Assessment 

 



É International Baccalaureate Organization 2015  

IB Mission 
The International BaccalaureateÈ aims to develop 

inquiring, knowledgeable and caring young people 

who help to create a better and more peaceful world 

through intercultural understanding and respect. 

To this end the organization works with schools, 

governments and international organizations to 

develop challenging programmes of international 

education and rigorous assessment. 

These programmes encourage students across the 

world to become active, compassionate and lifelong 

learners who understand that other people, with their 

differences, can also be right. 
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The IB learner profile is the IB mission statement translated into 

a set of learning outcomes for the 21st century. 

As IB learners we strive to be: 

Åinquirers 

Åknowledgeable 

Åthinkers 

Åcommunicators 

Åprincipled 

Åopen-minded 

Åcaring 

Årisk-takers 

Åbalanced 

Åreflective 

IB learner profile 
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Principles of IB assessment 

ÅBe valid for the purposes they are intended for. 

ÅSupport the IBôs wider mission and student 

competencies. 

ÅHave a positive ñbackwashò effect. 

ÅBe appropriate to the widest possible range of 

students. 

ÅBe part of the context of a wider IB program, not 

considered in isolation.  
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The IB Diploma Programme 
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(from CǳǊǎǘΩǎ paradigm, 1958, in Frith and Macintosh, 1984). 

(Diploma Programme Assessment Principles and Practice 2004 (updated 2010) : 6) 
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Assessment of the Diploma 

Programme 
  

 

 

ÁStrong emphasis on authentic performance assessment 

and higher-order cognitive skills 

ÁCriterion-related assessment 

ÁBalance between reliability and validity 

ÁStandard and higher level courses 

ÁVariety of assessment components 
 

Page 23 
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  άWhat is needed is a process of 
assessment which is as valid as 
possible, in the sense that it really 
assesses the whole endowment and 
personality of the pupil in relation to 
the next stage of his life, but at the 
same time sufficiently reliable to 
assure pupils, parents, teachers, and 

receiving institutions that justice is being done. Yet 
such a process must not, by its backwash effect, distort 
good teaching, nor be too slow, nor absorb too much of 
ƻǳǊ ǎŎŀǊŎŜ ŜŘǳŎŀǘƛƻƴŀƭ ǊŜǎƻǳǊŎŜǎΦέ  
(Peterson 2003 : 50) 
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Assessment cycle 

Page 
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Examination 
preparation 

Examinations 

Standard 
setting 

Marking 

Grade award 
At 

Risk 

Awarding committee and 
release of results 

Enquiry upon 
results 

Assessment 
design 
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Meaningful vs Reliable 

 

 

 

 

 

 

ÅMeaningful ï is really testing the ideas and skills 

ÅReliable ï Student gets the same outcome every 

time 

Tensions in assessment 

Page 
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Validity ï wider than just this balance 

Page 
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Reliability 

Construct 
relevance 

Manageability Fairness and 
bias 

Comparability 
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Theory of Knowledge 
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Sample TOK Questions 

1. Knowledge is generated through the interaction of critical 
and creative thinking. Evaluate this statement in two areas 
of knowledge 

2. óThrough different methods of justification, we can reach 
conclusions in ethics that are as well-supported as those 
provided in mathematics.ô To what extent would you agree? 

3. óWhat separates sciences from all human activities is its 
belief in the provisional nature of all conclusionsô. (Michael 
Shermer). Critically evaluate this way of distinguishing the 
sciences from other areas of knowledge. 

4. Using history and at least one other area of knowledge, 
examine the claim that it is possible to attain knowledge 
despite problems of bias and selection. 
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Standardization 

Å2-5 days after examination 

ÅMeeting of senior examiners 

ÅOn-line or face-to-face 

ÅReference to examination scripts 

ÅMarkscheme amended and released to 

examiners 
 

 

 
 

 

Page 
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Grade award 

ÅBy-component grading 

ÅEvidence based  

ÅBoundaries set relative to established grade 

descriptions 

ÅComponent boundaries aggregated to produce 

overall subject boundaries 

ÅAt risking 

ÅResult sheet analysis 

ÅEnquiries upon results 
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Grades vs marks 

Page 

33 

Marks Grades 
Different for every 

exam 

Mean the same for 

every year (and 

subject) 

Fixed by mark scheme Described by grade 

descriptors 

Agreed at the start of 

the marking period 

Agreed at the end of 

marking period 
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Any questions? 



Assessment in Schools 

During the Licensing 

Period of IB Programmes  

Richard Penrose 

Head of Diploma Programme Assessment 
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Principles of IB assessment 

ÅSupport curriculum goals, the IBôs wider mission 

and student competencies. 

ÅBe valid for the purposes they are intended for. 

ÅHave a positive backwash effect. 

ÅBe appropriate to the widest possible range of 

students. 

ÅBe part of the context of a wider IB program, not 

considered in isolation.  
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School assessment policy 

Should contain: 
ÅStatement of philosophy and principles 
ÅDetails of formative and summative assessment 

practice teachers are expected to follow 
ÅMarking 
ÅRecording and reporting 
ÅHomework 
ÅLinks with other policies (e.g. language policy; 

admissions policy) 
ÅRoles and responsibilities for implementing, 

evaluating and reviewing the policy and training new 
teachers. 
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Types of Assessment 

Diagnostic  

(pre-assessment) 

Formative   

(for learning) 

Summative  

(of learning) 

Prior to teaching  

 

During the teaching 

and learning process 

Generally at the end of 

a teaching and learning 

period/process 

Indicates what 

students know/can do 

already 

Provides feedback for 

the learning, not a 

judgment  

Provides a judgment on 

the learning 

Guides planning and 

teaching for effective 

learning  

Helps students reflect 

on learning 

Gives opportunities for 

students to show what 

they have learned 
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What should be included in the 

school assessment policy?  

ÅEmphasis on criterion-related assessment  

ÅGrade descriptors 

ÅDistinction between formal IB assessments and 

supporting formative assessments 

ÅValuing the best evidence of attainment rather than 

averaging attainment grades over a reporting period 

ÅExamining student understanding at the end of the 

course based on the whole course ï not just 

aspects of it 

ÅStandardization of internal assessment marking 

ÅCoursework schedule including school deadlines. 
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Any questions? 



Development of School 

Assessment Policy; 

Recording and Reporting 

Students Achievements   

Richard Penrose 

Head of Diploma Programme Assessment 
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Principles of IB assessment 

ÅSupport curriculum goals, the IBôs wider mission 

and student competencies. 

ÅBe valid for the purposes they are intended for. 

ÅHave a positive backwash effect. 

ÅBe appropriate to the widest possible range of 

students. 

ÅBe part of the context of a wider IB program, not 

considered in isolation.  
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School assessment policy 

Should contain: 
ÅStatement of philosophy and principles 
ÅDetails of formative and summative assessment 

practice teachers are expected to follow 
ÅMarking 
ÅRecording and reporting 
ÅHomework 
ÅLinks with other policies (e.g. language policy; 

admissions policy) 
ÅRoles and responsibilities for implementing, 

evaluating and reviewing the policy and training new 
teachers. 
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Types of Assessment 

Diagnostic  

(pre-assessment) 

Formative   

(for learning) 

Summative  

(of learning) 

Prior to teaching  

 

During the teaching 

and learning process 

Generally at the end of 

a teaching and learning 

period/process 

Indicates what 

students know/can do 

already 

Provides feedback for 

the learning, not a 

judgment  

Provides a judgment on 

the learning 

Guides planning and 

teaching for effective 

learning  

Helps students reflect 

on learning 

Gives opportunities for 

students to show what 

they have learned 
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What should be included in the 

school assessment policy?  

ÅEmphasis on criterion-related assessment 

ÅSubject assessment criteria 

ÅGrade descriptors 

ÅDistinction between formal IB assessments and 

supporting formative assessments 

ÅValuing the best evidence of attainment rather than 

averaging attainment grades over a reporting period 

ÅExamining student understanding at the end of the 

course based on the whole course 

ÅStandardization of internal assessment marking 

ÅCoursework schedule including school deadlines. 
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History Paper 3 top markband 
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